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Figure 5.3: Observation Protocol—Directly Instructing Reading Comprehension Strategies

Category Description of the Literacy Look-For

Teacher-Managed 
Instructional Activity

Directly Teaching Reading Comprehension

As appropriate to the assessed needs of students, the teacher directly teaches 
reading comprehension using the instructional moves noted as appropriate.

Student-Managed 
Learning Activity

Student Application of Cognitive Strategies In Grade-Level or Above Text

As appropriate to assessed independent reading levels, students are able to 
successfully apply appropriate cognitive strategies to extract and construct meaning 
from text in the context of reading in the classroom.

Instructional Move Directly Instructing

The teacher directly teaches and works face to face with students using a systematic 
and explicit approach to teaching each cognitive strategy that includes describing the 
critical attributes of the strategy and providing concrete examples and nonexamples 
of the strategy.

Instructional Move Explaining

The teacher explains the purpose of the cognitive strategy and how it serves the 
student during the act of reading. The teacher tells students what will happen during 
a cognitive strategy lesson, what the goals are, why it’s important, how it will help 
students, and what the roles of the teacher and student will be during the lesson.

Instructional Move Coaching-Facilitating

The teacher coaches students in the use of a particular strategy by asking them to 
think-aloud about their cognitive processing and cueing them to choose strategies 
that have been previously taught.

Instructional Move Modeling

The teacher specifically thinks aloud for students regarding personal cognitive 
processing (for example, making connections with prior knowledge to something that 
was read in the text, showing how an inference was made, or demonstrating how to 
write a summary).

Instructional Move Attributing

The teacher communicates to students that their understanding of the text is the 
result of effort, wise decision making about what strategies to use, attending to the 
task, exercising good judgment, and perseverance, rather than their intelligence or 
making a “good guess.”

Instructional Move Constructing

The teacher and students work collaboratively to construct multiple meanings from 
conversations, discussions, and the reading together of text.

Instructional Move Recapping

The teacher summarizes what has been concluded, learned, or constructed during a 
given comprehension lesson or discussion and tells students why this new learning is 
important and where it can be applied and connected in the future.

Instructional Move Differentiating

The teacher calibrates and manipulates the difficulty levels of tasks so as to create 
the best match between the learner and the task, avoiding whenever possible the 
“too easy for some” tasks that create boredom and disinterest, and the “too hard 
for some” tasks that create fear and avoidance. This kind of calibration in terms of 
text difficulty is critical when teaching cognitive strategies in which large amounts of 
working memory are needed to understand and apply the strategies during reading. 
Text that is too difficult will reduce the possibility that students will acquire the 
strategy being taught.
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Category Description of the Literacy Look-For

Instructional Move Scaffolding

The teacher provides instructional support within students’ zones of proximal 
development (the difference between students’ independent performance levels on 
progressively more complex tasks, and their potential performance levels).

Classroom Artifacts Charts

Charts containing steps or prompts to scaffold students’ use of cognitive strategies.
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